
Lƴ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊŀŎǘƛŎŜ ŘŜŎƛǎƛƻƴǎ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ŀƴŘ ŜƴƎŀƎŜƳŜƴǘ ŀǊŜ ƳŀŘŜ 
without including students in the planning process, which is against current research 
and best practices that emphasize learner involvement in their own education.  

 

Distinguishing learning experiences from the experience of being taught provided the 
ǾƛŜǿǇƻƛƴǘ ŦƻǊ ŘŜǎŎǊƛōƛƴƎ ƭŜŀǊƴŜǊ ŀƎŜƴŎȅΦ ¢Ƙƛǎ ǊŜǎŜŀǊŎƘ ōǊƛƴƎǎ ǎǘǳŘŜƴǘǎΩ ǾƻƛŎŜǎ ǘƻ ǘƘŜ 
forefront in the discussions of engagement.  

  

{ǘǳŘŜƴǘǎΩ ǇŜǊŎŜǇǘƛƻƴǎ ŀōƻǳǘ ǘƘŜƛǊ ƭŜŀǊƴŜǊ ŀƎŜƴŎȅ ŀƴŘ ǘƘŜƛǊ ŎƻƴŎŜǇǘƛƻƴǎ ŀōƻǳǘ 
engagement are important information for educators, who aim to provide more 
opportunities for students to engage in deeper learning.   
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To support deep and lifelong learning, teachers and instructors must know how students 

perceive their learner agency. Finding solutions for student engagement (aligned with 
various curricula and CCSS) is necessary to help teachers thrive in their positions. 
¦ƴŘŜǊǎǘŀƴŘƛƴƎ ǎǘǳŘŜƴǘǎΩ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ǘƘŜƛǊ ƭŜŀǊƴŜǊ ŀƎŜƴŎȅ ƛǎ ǘƘŜ ŦƛǊǎǘ ǎǘŜǇ ƛƴ ǘƘŜ 
process of supporting agency in the classroom and beyond. 

 

Furthermore, educational policies should aim to increase the meaningfulness of 
ǎǘǳŘŜƴǘǎΩ ǎǳōƧŜŎǘƛǾŜ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎ ƛƴ ƻǊŘŜǊ ǘƻ ƎǊƻǿ ƘǳƳŀƴ ŀƴŘ ǎƻŎƛŀƭ ŎŀǇƛǘŀƭ 
during formal education. Students need to be better prepared to thrive in 
knowledge societies where choices are more abundant than in past. Simply 
emphasizing the reproductive purpose of formal education is not enough for 
preparing students for living in 21st century knowledge societies, where 
independent and life-long learning are the desired end goals of formal education. 
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The premise in this research is that learning is a naturally occurring process, and 
formal education (schooling) is an intervention societies have decided to embed into 
this process. Learner agency includes the temporally embedded process of 
engagement including past, present, future (Emirbayer & Mische, 1998). 

 

It is important for teachers in the 21st ŎŜƴǘǳǊȅ ǘƻ ōŜ ŀōƭŜ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ 
growth into life-long learners who make choices about their own lives and learning. 
This part seems to be forgotten in the teacher training programs. My students who 
are teachers pursuing their Masters degrees in education are struggling to find a 
balance between the external accountability measures and the learning needs of 
their students.  Increased agency is one solution for this global problem of getting 
students integrated into their own lives and learning.  

 



The first research question focuses on the conceptions students attach to their 
everyday learning experiences in the classroom.  Purpose for this question is to 
describe the autonomy and agency students attach to their learning experiences. The 
sub-questions reflect the concepts related to learner agency: intentionality, choices, 
engagement, temporality and self-regulation.  
 
These are the same concepts my teachers talk about in their professional learning: 
how to better help students relate their learning into their lives? 
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The construction of self in society and agency in the structure are similar processes as 
knowledge creation, deeply rooted in situationality and contextuality of experiences. 
Therefore, emphasizing learner agency might provide a solution for deeper learning 
and engagement. 

 

Sense of agency enables people to take action. Building positive self-efficacy beliefs 
and academic self-concept protects from learned helplessness. 

 

DǊƻǿƛƴƎ ǎǘǳŘŜƴǘǎΩ ŀƎŜƴŎȅ ŘǳǊƛƴƎ ŎƻƳǇǳƭǎƻǊȅ ǎŎƘƻƻƭƛƴƎ ό.ŀƴŘǳǊŀΣ нллсΣ нллуύ ŀǎ 
ƳŜŀƴǎ ƻŦ ƛƴŎǊŜŀǎƛƴƎ ǎǘǳŘŜƴǘǎΩ ǎŜƭŦ-determination as a life-political choice (Giddens 
1991). 
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The role of education has changed, as it should, to reflect the needs of the society.  
Today it is important to engage students in learning experiences in order to increase 
the meaningfulness of their learning.  

 

Classroom environment is the context where curricula are actualized and where 
ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƛƴǘŜǊŀŎǘƛƻƴǎ ƻŎŎǳǊΣ ǘƘŜǊŜŦƻǊŜ ōŜƛƴƎ ŀ ǇŀǊǘ ƻŦ ǘƘŜ ǎŜŎƻƴŘŀǊȅ 
socialization process in human development  (Berger & Luckmann, 1966) Learning 
has to be meaningful for students to engage in it.  

 

Curricula should only focus on the content of learning and teachers must be 
ŜƳǇƻǿŜǊŜŘ ǘƻ ŜƴƎŀƎŜ ƛƴ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŘŜǎƛƎƴΣ ǎƻ ǘƘŀǘ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ƛƴŘƛǾƛŘǳŀƭ ƴŜŜŘǎ 
can better be met. 
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{ǘǳŘŜƴǘǎΩ ƘŀǾŜ ƛƴŘƛǾƛŘǳŀƭ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ƭŜŀǊƴƛƴƎΦ ¢ƘŜ ŜƳǇƘŀǎƛǎ ƻƴ ǾƛŜǿƛƴƎ ƭŜŀǊƴƛƴƎ 
as a process instead of a product is an important premise for learner agency.  This is 
due to the connotation of intentional learning as planned subjective activity. Deep 
learning can easily be supported in learner-centered environments. 
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In addition to providing the frameworks for conceptual knowledge, schools must also 
ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ŘŜǾŜƭƻǇƳŜƴǘ ŀǎ ƘǳƳŀƴ ōŜƛƴƎǎ ōŜŎƻƳƛƴƎ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ 
surrounding society. 

 

Self-and co-regulation are important parts of agency, and well-being contributes to 
engagement in meaningful learning (Niemi, Kumpulainen, Lipponen & Hilppö, 2014)  
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CǊŀƳƛƴƎ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎ ǿƛǘƘƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊǎǇŜŎǘƛǾŜ ŀƭƭƻǿǎ ŀ ǊŜǎŜŀǊŎƘŜǊ ǘƻ 
describe the manifested relationship between a student and learning as a 
ǇƘŜƴƻƳŜƴƻƴΣ ŀƴŘ ŦƻŎǳǎ ƻƴ άŘŜǎŎǊƛōƛƴƎ ǘƘŜ ǇƘŜƴƻƳŜƴŀ ƛƴ ǘƘŜ ǿƻǊƭŘ ŀǎ ƻǘƘŜǊǎ ǎŜŜ 
them, and in revealing and describing the variation therein" (Marton & Booth, 1997, 
p. 111).  
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According to Säljö (1988) the phenomenographic analysis is about discovering the 
qualitatively different ways participants experience the phenomenon, therefore the 
researcher must have sufficient subject knowledge.   

 

Limberg όнллуύ ŀƭǎƻ ŜƳǇƘŀǎƛȊŜǎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŜƴƎŀƎƛƴƎ ƛƴ άŀƴ ŀōŘǳŎǘƛǾŜ ǘȅǇŜ ƻŦ 
analysis, moving between empirical data and theoretical concepts to let one 
ƛƭƭǳƳƛƴŀǘŜ ŀƴŘ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǘƘŜ ƻǘƘŜǊέ όǇΦ смоύΦ !ōŘǳŎǘƛǾŜ ǊŜŀǎƻƴƛƴƎ ŀƛƳǎ ǘƻ ǇǊƻŘǳŎŜ 
mental constructs.  
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